Consolidated Tribal Schools

Seventh Grade Summer Curriculum
Introduction: This curriculum has been broken down into three units reading and responding to biographies, oral histories and interviewing local tribal members, and creating brochures for tribal landmarks. This document has several sections that assist the user. Section 1 has an outline of the project divided into phases. Section 2 lists the South Dakota standards that will be covered in this project. Section 3 has content maps of each unit to guide teachers. Section 4 includes examples of writing excerpts, checklist, and rubric. Section 5 includes a bibliography and resource page.  
Reading/Language Arts Project Outline 
Phase One Background Information
Pick and read a biography or autobiography together or


Assign various biographies/autobiographies have students report in various ways


Students study examples of oral history 

Students select a longtime area resident perhaps a relative or family friend to interview.

Each student prepares a list of 20 questions to guide the interview and practice interviewing through role playing. 


Students conduct interviews, documenting the event with cameras, audio and/or video recorders. 

Using notes and recordings, students will write a 5 to 7 page report or oral history. 

Reports will include three parts: an introduction, a question-and-answer section, and a reflection on the experience. 


Students will Prepare and practice for interviews, role play


Online research of local landmarks


Field trips to locations of landmarks and photographing
Phase Two Compiling
Read and examine several types of brochures available to the public
Utilize graphic organizers to organize information, phrases, and specific word choices

Label photographs

Write:  Research paper/Interview report, brochures, and journal responses 
Teach presentations skills

Phase Three Culminating 
Revise research interview reports and brochures
Compile interviews into a book, publish book

Create power points on each interview

Publish brochures 
Present power points to class and community of these projects. 
South Dakota Seventh Grade Standards: 
Reading

Indicator 1: Students are able to apply various reading strategies to comprehend and interpret text.

Indicator 2: Students are able to evaluate text structures, literary elements, and literary devices within various genres to develop interpretations and form responses. 

Indicator 3: Students are able to interpret and respond to diverse works from various cultures and time periods.

Indicator 4: Students are able to retrieve, analyze, synthesize, and evaluate a variety of informational texts. 

Writing

Indicator 1: Students are able to use appropriate content, organization, form, and style in technical, business, ereative, and personal writing. 

Indicator 2: Students are able to use various strategies and techniques to improve writing quality.

Indicator 3: Students are able to use appropriate mechanics, usage, and conventions of language. 

Indicator 4: Students are able to write across content areas to clarify and enhance understanding of information. 

Listening and Viewing

Indicator 1: Students are able to use various listening and viewing strategies in social, academic, and occupational situations. 

Indicator 2: Students are able to use strategies to retrieve, interpret, and evaluate ideas/information from various auditory/visual sources. 

Speaking

Indicator 1: Students are able to use appropriate structure and sequence to express ideas and convey information. 

Indicator 2: Students are able to use appropriate language and presentations style for formal and informal situations. 

	           Biographies and Autobiographies 

	7




	Select and read a biography. Define and understand the elements of Biographies.

	    What are the characteristics of a 

     Biographies?

     How do you know if a biography is 

     accurate





	 Biographies of Native people and others 

Various items to create a product



	Concept:
	
	Concept:
	
	Concept:
	
	Concept:

	Read and record 
	
	Search and locate 
	
	Create a product related to the book.  
	
	Presentation  orally share information 

	Lesson Essential Questions:
	
	Lesson Essential Questions:
	
	Lesson Essential Question
	
	Lesson Essential Questions:

	 What information have you learned about this person? (teacher provides a set of questions to use to gather information from their assigned book). 
	
	What local tribal members have biographies or autobiographies?

Read, discuss and report on these biographies. 
	
	What are some important words or thoughts this person gave us?
	
	What was this person famous for? 

How can you present information on your chosen person?

What are 5 words that describe this person?

	Vocabulary:
	
	Vocabulary:
	
	Vocabulary:
	
	Vocabulary:

	Biography

Autobiography

Characteristics 

Unique

Details

distinguished
	
	Determined by teacher 
	
	Quotable quotes 

Descriptions

accomplishment
	
	Vocal- diction, clarity, volume, pace

Physical- body language, appearance, posture

Eye contact 

Content- organization, support of ideas 

	
	
	
	
	
	
	


	Oral History 

	7th 




	Understand why people record oral histories.

Prepare and record an oral history from a tribal member. 

	What are the characteristics of an oral history?

How do you prepare and write an oral history?



	Video taping equipment

Tape recorder

Clipboards, paper, pens

Travel to interview

Computer and power point



	Concept:
	
	Concept:
	
	Concept:
	
	Concept:

	Research oral history internet
	
	Read examples of oral histories 
	
	Prepare to interview for an oral history
	
	Transcribe oral history and write report.

	Lesson Essential Questions:
	
	Lesson Essential Questions:
	
	Lesson Essential Question
	
	Lesson Essential Questions:

	 What are some examples of personal oral histories?

What are some examples of historical articles?
	
	What are the many ways oral histories have been transcribed?
	
	What are some essential questions for an interview?

How do you determine what you will ask your interviewee?
	
	How will I tell my interviewee’s story? 

Review examples provided & found online.

	Vocabulary:
	
	Vocabulary:
	
	Vocabulary:
	
	Vocabulary:

	Memories

Compelling

Anecdote

gesture
	
	Correspondent

Discovery 


	
	Essential

Determine

Artifacts 
	
	Direct information

Quotes 

Other vocabulary determined by teacher 

	
	
	
	
	
	
	


Topic: Brochures and Landmarks        Grade: 7
	Select local landmarks and feature them in a published brochure.



	How do I create a brochure to present information in a persuasive visual manner?

 What local landmarks have brochures and   what do they contain?  



	Camera

Travel to landmarks

Computer program MS Publisher 



	Concept:
	
	Concept:
	
	Concept:
	
	Concept:

	Activating strategies
	
	Create a class brochure
	
	Additional examples & summarizing of project
	
	Create brochure (pairs or individually) 

	Lesson Essential Questions:
	
	Lesson Essential Questions:
	
	Lesson Essential Question
	
	Lesson Essential Questions:

	 What does a persuasive brochure include? 


	
	How will a writer’s checklist assist me with writing my own brochure?
	
	How will the brochures be evaluated? 
	
	     

	Vocabulary:
	
	Vocabulary:
	
	Vocabulary:
	
	Vocabulary:

	Attention-getting visuals

Headlines

Graphics

Key features

Brochure topics


	
	Non-clutter 

Conciseness


	
	Landmarks

Historical sites

Captions


	
	     

	
	
	
	
	
	
	

	Other Information:

      Please see attached: lesson plan, brochure checklist, and brochure checklist  


Lesson Plan on Brochure

	1. Essential Question

   How do I create a brochure to present information in a persuasive visual manner?
Students use as few words as possible to get their ideas across. Attention-getting visual, headlines and graphics are all key features in a brochure design. 

	2. Activating Strategies

· Give out several informational brochures that are persuasive in nature.

· Have students give examples of topics that would make good brochure topics. 



	3. Cognitive Teaching Strategies

· Draw a brochure on the board and use one of the class generated topics to create a brochure.

· Provide writer’s checklist, review points and give examples before the assignment.

· Guide students through the creation of the brochure. 



	4. Re-Teaching Strategies

· Give students additional examples of brochures to read.

· Review steps of the writer’s checklist.

· Allow students to work in pairs and proof one another’s brochure using the writer’s checklist.

· Show an example of a student’s work on the overhead pointing out the reasons why it is good. Match reasons to the rubric.

· Allow some additional time for revision. 



	5. Summarizing Strategies

· Put a copy of the rubric on the overhead and explain how it works

· Hand out a copy of the rubric and allow students to score their own brochures.

· Take up the brochures and score.

· Once the brochures are scored, conference with each student.

· Allow students to rewrite brochures. 
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Examples:

Martin Ranches (excerpted) by Mariah, Brett, Lindsay, and Dallas

Sometime ago on a day underneath the clouds of a never ending sky, George Donald (G.D.) Martin answered adventure’s invitation to seek out the unknown. At then age of sixteen after only three years of schooling, G.D. left his Missouri home with the exhilaration of adventure in his young head. Walking a seven year journey over the land between Nevada and his home state, George took on the role of his young spontaneity, G.D’s fate landed him on a freighter headed for the pinnacle of the “old west”: Montana. Taking scattered jobs, George first found employment at Copperopolis and Castle before he made the change destined for him – to work under the authority of Perry Moore on the Moore ranch. His chief job was taking care of sheep and he received his pay in livestock. George slowly saved enough to buy the homestead located on Big Elk Creek. 
Big Elk Creek has a long history in itself and addition of yet a new owner only made the history of the old place richer. A trickling brook gave its name to the ranch and to a small town much the size of today’s Two Dot. In the town of Big Elk existed  a stage stop, one of the many located every twenty-five miles, that attributed  to the town’s small, but “classy population. 
Shortly before acquiring the expanse of Big Elk, G.D. joined the “Montgomery Boys,” who provided the money for the purchase, while G.D. provided the livestock for the complete purchase of the land mass. After the Montgomery Brothers bought out the 28,000 – acre expanse of G.D.’s which adjoined the present site of Two Dot, George decided to return home to Missouri for a visit. During his homecoming, G.D. fell in love and married Miss Cora Ayers in Humansville, Missouri. Returning to Montana with their first son Wayne in arms, the drive and draw of the land again led George back to Big Elk, where he was able to buy the ranch once and for all with some back wages from an old partner and friend, Harvey Pound…….. p. 222 
Stuczynski Amy, Riha Linik Joyce, Novick Rebecca, Spriaker Jean, Tucci Patti, & Ellis, (2005) Tapestry of Tales: Stories of self, family, and community provide rich fabric for learning. Northwest Regional Educational Laboratory, Portland, OR. 

Reflections on an Interview by Erin, BreAnna, Adam, and Tiffany

The interaction we had with the Moore family was more than just an interview – it was improvised questions answered by stories and within stories. The past was brought forth in a manner where every aspect of the Moore’s history came to life in front of us. Instead of a second hand relay of historical information, we actually felt a part of the past. Jim Moore, who was around for much of the time covered in our essay, made us feel and understand the past. We really became a part of Montana history when we were taken on a tour of their ranch. We say the buffalo jump of which we spoke, we were actually within the upper Musselshell Valley, and we were able to visit the original Moore establishments built in 1873. Being able to touch and see and smell the things which were inscribed within our pages created an easier way for us to create a more flowing paper, and a more living history. 

Interacting with such memories and strong family ties of the Moores was a touching and astonishing experience. To be able to learn of such historic and “tattered” stories is an experience only felt by those involved with this project. We are lucky in having a teacher so involved and enthused by history and its attributes. Because of this opportunity, we not only became more aware of the past, but we also learned more about people. Spending such time sharing deep family bonds with the Moores gave us a greater appreciation for all involved within family. The hardship implicated in the late 1800s and early 1900s really tested the strength of family. The Moores are a prime example of what a strong family is. The family has lived through the most drastic changes of recent times and continues to strengthen. Not only did the Moores hold the ranch through depression and poverty, they held on to each other, which has the effect of creating one of the oldest family ranches in Montana today. 

Most of the schools involved in the Montana Heritage Project are heavily involved with actual people with ties to the past. We are creating a book, which will bring into existence an open passage to the remnants of the days long gone. Such interaction and involvement with people makes understanding and reflecting upon all aspects of the past possible. This is an experience we feel all students should be introduced to. They gain a better sense of history, heritage, and family. We believe this project will keep Montana’s history alive throughout the years to follow, as long as this project grows in size along with history. We are hoping the Montana Heritage Project continues to be highly thought of and brings everyone within the state more information about Montana and its past.  p. 223-224
Stuczynski Amy, Riha Linik Joyce, Novick Rebecca, Spriaker Jean, Tucci Patti, & Ellis, (2005) Tapestry of Tales: Stories of self, family, and community provide rich fabric for learning. Northwest Regional Educational Laboratory, Portland, OR. 

Donnis Thompson (Excerpted) by Mario


By this time, the Thompsons were thinking, we’d better get a good piece of homesteading land before somebody else does. So they hiked out, flew out, etc. looking for a piece of land that fit their certain specifications. “Homesteading was very difficult”, mentions Donnis. “It was very expensive; there were old Borough Land Management Laws, the very same the government used in the Okalahoma land rush, just shipped up to Alaska, which wasn’t suitable at all for Alaska….” Another homesteading trail was that it wasn’t downtown anywhere. Homesteaders either built there own road or walked, since roads were nonexistent. Talk to anybody who has built a home nowadays. They’ll tell you its no picnic, but building twenty miles away from civilization is much, much more difficult. Plus, the lumber wasn’t manufactured from them. Build a house now, you have nice straight pieces of cedar, or some other tree grown just for building. Homesteaders had to clear out their land (that was one of the law’s requirements) and use the spruce trees for building, which meant cutting them the right size, shaving off the bark, and mantling them together. One other vital factor, besides building was, you had to live and eat. 

It’s all very well to say you can raise potatoes, and you can, and you can raise cabbage, and you can, and maybe you can get a moose, and you can, but think of things we use in are daily life; orange juice, soap, cereal, bread. You had to have some kind of heat. And, if they weren’t burning something other than wood, they had to have propane. It was very, very difficult. In many instances the husband would have to go away to work like fishing in Cook Inlet, Bristol Bay, construction and other things like that. 


The rules for Homesteading were to live in exclusion of a home any where else six months out of the year, clear such and such acres, and in three year they’d have some one come out to inspect the homestead to tell if you met the requirements. Money was very scarce. Most people tried to grow potatoes to eat then sell, but the problems about this was that it was pretty hard to grow potatoes near a homestead that was about the size of a large sled. In the fall, many of the potatoes would rot. Why, I even knew someone who kept their’s under their bed so they wouldn’t rot. When you went to town to sell them it was pretty hard to sell to other people who were doing the exact same thing, trying to sell their potatoes.  p. 231
Stuczynski Amy, Riha Linik Joyce, Novick Rebecca, Spriaker Jean, Tucci Patti, & Ellis, (2005) Tapestry of Tales: Stories of self, family, and community provide rich fabric for learning. Northwest Regional Educational Laboratory, Portland, OR. 

History (Excerpted)


A major flood occurred at Clark’s Point in 1929. This wrecked peoples homes and transportation. A past community member explained about how she dealt with major floods. Before her husband left for war she had him build an emergency house against the bluff so when it would flood they would go to that house and wait for the tide to go back out. She also talked about one flood being so bad that the whole village had to climb the bluff and camp for one night. When she went to her house it was damaged and her smoke house and drying rack had washed away. The people from Manakotak paid her way over and gave her a place to stay. When she returned back to Clark’s Point the state gave her $300.00 dollars in food.  

In 1966 the Clark’s Point Village council started to talk about moving the village up to the hill. It was not until 1982 that construction was started on the hill. It took about two years for everyone to settle in the new village.  p. 240-241
Stuczynski Amy, Riha Linik Joyce, Novick Rebecca, Spriaker Jean, Tucci Patti, & Ellis, (2005) Tapestry of Tales: Stories of self, family, and community provide rich fabric for learning. Northwest Regional Educational Laboratory, Portland, OR. 

Subsistence (Excerpted)


Subsistence means going out hunting for my family and preparing for the long months ahead. Clarks Point Student


Subsistence to me is a valued tradition that has been passed on from generation to generation. It is practiced by my family and its what sustains us through the long winters and helps us to live a healthy lifestyle. Community member


…Subsistence is so important to the Yup’ik people because we have to live off the land. We have to hunt the animals, we have to pick berries, and we have to fish. When we live off the land it helps us learn more about our culture. Since there are no stores around we really depend on our land. We live a subsistence life we make our culture grow! p. 241 
Stuczynski Amy, Riha Linik Joyce, Novick Rebecca, Spriaker Jean, Tucci Patti, & Ellis, (2005) Tapestry of Tales: Stories of self, family, and community provide rich fabric for learning. Northwest Regional Educational Laboratory, Portland, OR. 

Recipe for Akutaq (Eskimo ice cream)

We like to make Eskimo ice cream all ‘akutaq.’ This is different than Ben and Jerry’s ice cream. 
Akutaq supplies:

1-2 quarts  any kind of berries

¾ cup Crisco

¾ cup (to taste) sugar

1. Take a spoon full of Crisco and put it into a big bowl.

2. Then you mix up the Crisco with a spoon until it is fluffy and smooth. You might need to add a little water to make it fluffy.

3. Then you add some sugar to the Crisco and stir it up.

4. Next you add your berries and mix it up with the Crisco and sugar.

5. Chill and enjoy.

6. Bon appetite   p. 241
Stuczynski Amy, Riha Linik Joyce, Novick Rebecca, Spriaker Jean, Tucci Patti, & Ellis, (2005) Tapestry of Tales: Stories of self, family, and community provide rich fabric for learning. Northwest Regional Educational Laboratory, Portland, OR. 

Community (Excerpted)


Getting to school is different than most other places. In winter our school bus is a snowmobile with a sled attached to the back. It is made of aluminum and it carries about eleven students. It has to cross the frozen lake to get the students on the South Shore. When the snow melts we start to use the 4-wheeler with a trailer that is hooked up to the back. The trailer is made of aluminum and has four wheels. It has no top and two bench seats and can hold around eleven students. In the springtime it is warmer and not as safe to ride the snowmachines on the ice because it is breaking up. Instead we us the school boat to go to the South Shore to pick up those students. The boat is an eighteen-foot flat bottom boat that can hold ten people depending on their size. This is about a five-seven minute trip to get to the South Shore.  P. 248-249
Stuczynski Amy, Riha Linik Joyce, Novick Rebecca, Spriaker Jean, Tucci Patti, & Ellis, (2005) Tapestry of Tales: Stories of self, family, and community provide rich fabric for learning. Northwest Regional Educational Laboratory, Portland, OR. 

Spring (Excerpted)


When I was five years old I never listen to my cousin Rachel or my sister. I was running around screaming by the lake and they said a brown bear would come and eat me alive if I kept screaming. I just laughed at what they said and just ran and screamed while playing in the water. A half and hour later the dogs started to bark at something. Then I looked at the dogs and they where barking at a big and dirty brown bear. It was getting dark out and I got so scared when I saw the large bear. The I saw my other cousin Stacy flashing a light at me.


She yelled to me, “Come in fast! So you will not get eaten!”


I yelled, “I’m too scared to run!”


Then I heard a piercing gun shot and I closed my eyes. Then I saw my two cousins Kelly and Aaron. Kelly ran and grabbed me by the waist with one arm. It felt like a big hard gust of wind went out of me. He ran me up to my grandma’s house and they said that I could not play outside anymore without anyone watching me.   p. 249
Stuczynski Amy, Riha Linik Joyce, Novick Rebecca, Spriaker Jean, Tucci Patti, & Ellis, (2005) Tapestry of Tales: Stories of self, family, and community provide rich fabric for learning. Northwest Regional Educational Laboratory, Portland, OR. 

	

[Roy A. Morse] 



Scroll Down to view the text of this document. 

NOTE: This is an excerpt. The full text version of Roy A. Morse is in American Life Histories: Manuscripts from the Federal Writers' Project, 1936-1940. 



... {excerpt begins} 

NAME AND ADDRESS OF INFORMANT: Roy A. Morse, Sumner, Nebr. 

Date and time of interview Oct. 19-20, 1938 

MY FIRST AUTOMOBILE 

I went to town one Saturday and automobiles were a curiosity in those days so one of the first things I heard when I arrived, was that my neighbor had bought a new automobile, so I goes to the garage and sure enough there was Andy-- my nearest neighbor in a new car, ... so I determined not to be outdone by my neighbors and especially Andy, I goes over to another garage to buy a car ... and as Andy had gotten a Ford I wanted some other kind, so he sold me a car and we got on the train to go get the car. 

We arrived in Kearney and had a few hours to wait before going to Omaha so decided to look around a little, maybe we could get a car like I wanted there and save the time going into Omaha for it. We went to the dealer who had the agency for the [car?] I had planned to buy and of course he didn't have one in stock but he had a second hand car that I could buy for less money and it looked all right so I bought it and we drove it home. I arrived home about 9:30 p.m. a proud owner of a new car. 

In a few days I could not stand the pressure any longer, so had to take the [car?] to North Platte to show my brother-in-law. I tried to get my wife to go along, but she was too smart for me and stayed home, so I went to ... [?] ... town ... and got the man who sold me the car to go with me. When we started it was in the spring of the year and the roads on the Platte Valley were none too good then, but we got there about dark that night. ([11hrs.?] 80 miles) We stayed the next day and got up early the next morning and ... started home. We had hardly gotten ... started when it began to rain. We worked and drove all day without dinner or [supper?] and we run out of gas near Brady and stopped at a farm house and stayed all night. 

Next morning we persuaded the farmer to take his team and take us to town for gasoline and we started again and when night overtook us ...[?] ... we ... were five miles west of Lexington and the car would not run so we walked to Lexington and he got on the train and went home and I stayed all night and hired a guy to go out and ... pull me into the garage. He proceeded to try and find what the trouble was, well I don't think now as I look back that the mechanic knew any more about a car than I did, but he was three days finding the trouble and when he found it he had to order the parts from the [factory?] and that would take five or six days to get the parts and about two days to put repair parts in car, so that meant a week before I could get the [car?] to go home, so I rode the train home and in about ten days my wife drove the team and wagon and took me to Lexington and after the car. 

They had the job done with a bill of [$57.00?] against me when we arrived, so I paid for the repairs and started out for home everything went fine until I got within about a mile from home, and it quit again just like it done before so I had to wait until my wife came alone with a team and wagon to take me home. 

Within a few weeks I had the car taken apart and hired a mechanic from my dealers garage in town to get needed parts and help me put it together again that time it only cost me $27. I drove the car a few days after that over to see my neighbor Andy, and it broke down again in the same manner, he looked at the car and I told him how it had done the same thing twice before and what it had cost me and you should of seen him laugh. He says "Get into my car with [me?], we are going to town. He went into the garage and bought a little gaget for 45, took it home and put it on the magneto and I never had a minutes trouble with that car after that and I still believe that all the other expense I put on that car was unnecessary if the mechanics had known their stuff. 

... {excerpt ends} 



Questions:

· Why did Roy Morse buy a car? Do you think people still buy cars for that reason? What does that sugest to you about human nature? 

· Describe the problems Roy had with his car. Have you ever had a similar experience with a new technology? 

· How do you think owning a car changed Roy's life? Give evidence to support your answer. 





Brochure Checklist

	
	YES
	Needs

Work
	NO  

	Have I identified the product/service/concept?


	
	
	

	Have I stated what my product can provide that is

Different from other related 

Products/services/concepts?


	
	
	

	Have I identified the audience?


	
	
	

	Have I decided what I want to make clear to the 

Readers?


	
	
	

	Did I answer the who, what, when, where, and how

Questions in the brochure?


	
	
	

	Did I make my brochure clear and attractive?


	
	
	

	Have I used quality visuals?
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Brochure

Scoring Rubric

	Task

Component


	4 Points Each
	3 Points Each
	2 Points Each
	1 Point Each

	Opening


	Creatively, yet

concisely states

the main point of

the information

being presented


	Creatively states

the main point of

the information

being presented
	States the main

point of the 

information 

being presented

but lacks

conciseness and 

creativity 
	Use of creativity

and/or

conciseness is

evident but the 

main point of the

information

being presented

is unclear or not

given  

	Information


	Effectively and 

completely gives

answers to the 

who, what, where, when, and how 

questions of the 

brochure 
	Adequately

gives answers to

the who, what, where, when,

 and how questions of the reader 
	Adequately

gives answers to  most of the who,

What, where, 

when and how questions of the reader
	Inadequately

Answers the who, what, where, when, and how questions 

of the reader 

	Language


	Effectively selects words for their conciseness as well as their descriptiveness throughout the brochure
	Effectively selects words for their conciseness as well as their descriptiveness in most of the brochure  
	Adequately selects words for their conciseness as well as their descriptiveness in some areas of the brochure
	Selects few if any words for their conciseness or for their descriptiveness throughout the brochure 

	Format


	Creatively and accurately presents key points using headlines and attention-getting visuals and graphics in a non-cluttered arrangement 
	Accurately presents key points using headlines and attention-getting visuals and graphics in a non-cluttered arrangement 
	Accurately presents some key point using headlines and attention-getting visuals and graphics in a fairly non-cluttered arrangement 
	Presents information using headlines and attention-getting visuals and graphics but the arrangement is cluttered 
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